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This study aims to critically analyze Imam Al-

Ghazali’s concept of holistic education and 

examine its relevance to contemporary digital 

education. Using a qualitative library research 

design, the study analyzes primary texts of Al-

Ghazali and relevant international scholarly 

literature. The research focuses on key concepts 

including holistic human development, moral–

spiritual education, character formation, and 

ethical digital literacy. Data were collected 

through systematic textual analysis and 

interpreted using a normative–philosophical 

approach. The findings reveal that Al-Ghazali’s 

holistic education provides a robust ethical and 

spiritual framework capable of addressing 

character crises and value disorientation in the 

digital era. This study contributes conceptually 

by repositioning Al-Ghazali’s thought as a 

normative foundation for character-based digital 

education. 
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INTRODUCTION 
The rapid development of digital technology has significantly 

transformed patterns of interaction, ways of thinking, and educational systems. 
Access to knowledge has become increasingly expansive through social media, 
online learning platforms, and the utilization of artificial intelligence. However, 
digital spaces are also saturated with distractions and unfiltered content that 
influence the formation of students’ identities and value orientations 
(Anggarwal, 2020; Eryandi, 2023). In this context, the primary challenge of 
education is no longer the limitation of information, but rather students’ capacity 
to manage attention, exercise self-control, critically evaluate information, and 
maintain ethical commitment within a highly interconnected environment. These 
conditions contribute to identity confusion, moral erosion, and the decline of 
spiritual awareness among younger generations (Asrofi et al., 2025; Faruq et al., 
2025). 

Digital transformation has also fostered learning processes that tend to be 
increasingly instant, pragmatic, and superficial (Baron, 2021). Students are 
accustomed to seeking quick answers without engaging in deep reasoning, while 
phenomena such as digital plagiarism, dependence on search engines, and the 
unethical use of artificial intelligence reflect the growth of technical skills 
alongside the weakening of intellectual autonomy. At the institutional level, 
educational systems remain largely dominated by cognitive orientations and 
academic achievement, whereas affective, moral, and spiritual development 
receives relatively limited attention (Purnamasari et al., 2025). The dominance of 
instrumental rationality and market logic renders education vulnerable to 
dehumanization, where success is measured through standardized outputs 
while neglecting the formation of personality and inner virtues. 

This cognitive crisis becomes more complex when accompanied by moral 
and spiritual problems. Gadget addiction, exposure to destructive content, hate 
speech, digital bullying, and deviant behavior in cyberspace reveal 
vulnerabilities in personal character (Nurhadianto et al., 2020). The issue lies not 
in technology itself, but in the insufficient formation of character and self-
regulation. This condition underscores that educational paradigms focused 
predominantly on cognitive aspects are no longer adequate. A holistic 
educational approach is required one that integrates the development of intellect, 
emotion, spirituality, and behavior in a unified manner so that education 
produces individuals who are not only intellectually competent but also morally 
and spiritually mature (Zainuddin, 2021). 

Within the tradition of Islamic education, the thought of Imam Al-Ghazali 
offers a comprehensive and integrative educational framework. He conceives 
education as a process of purifying the soul, controlling desires, cultivating noble 
character, and integrating reason (‘aql), heart (qalb), and action (‘amal) (Hanafi et 
al., 2022). Teachers are positioned not merely as transmitters of information, but 
as moral and spiritual guides for learners (Munawir et al., 2025; Zamhariroh et 
al., 2024). The balance between intellectual mastery and spiritual refinement 
constitutes the core orientation of his educational vision, rendering it highly 



East Asian Journal of Multidisciplinary Research (EAJMR)  

Vol. 5, No. 1, 2026: 293 - 308                                                                                

                                                                                           

  295 
 

relevant for re-examining contemporary educational challenges in a digital era 
marked by fragmentation and dehumanization. 

Numerous studies on digital literacy, character education, and Al-
Ghazali’s thought have been conducted. However, most of these studies address 
the issues separately or adopt descriptive-historical approaches. There remains a 
research gap in systematically linking Al-Ghazali’s holistic educational concepts 
with concrete challenges of the digital era, such as uncontrolled digital 
consumption, value disorientation, and behavioral degradation (Fadillah & 
Wardan, 2025). This study positions Al-Ghazali’s holistic thought particularly the 
integration of knowledge and faith, purification of the soul, cultivation of moral 
character, and intellectual-spiritual balance as an analytical framework for 
reinterpreting the goals and orientations of education in the digital age (Bayhaqi 
et al., 2024; Taufiq et al., 2024). 

Based on this context, this article aims to critically analyze the concept of 
holistic education in Al-Ghazali’s thought and to explain its relevance to 
character formation, self-control, and the strengthening of students’ spiritual 
awareness in the digital era. This article situates Al-Ghazali’s educational 
thought not merely as a historical legacy, but as a conceptual paradigm capable 
of responding to the moral, spiritual, and pedagogical challenges arising from 
contemporary digital culture. Accordingly, this study offers a conceptual 
contribution by repositioning Al-Ghazali’s holistic education as a normative-
ethical framework for the development of value-oriented digital education 
 
THEORETICAL REVIEW 
Holistic Education: Concept and Urgency 

Holistic education is understood as a comprehensive approach that 
develops the full range of human potential, encompassing physical, mental, 
social, and spiritual dimensions (Husni et al., 2025). Its primary objective is to 
cultivate integrated and ethical individuals through the harmonious 
development of multiple dimensions of growth. Within this framework, 
education is not limited to the transfer of cognitive knowledge, but also 
emphasizes the affective and psychomotor development of learners (Munawir et 
al., 2025). 

Amid the current trend of modern specialization, the development of one 
dimension often comes at the expense of others, resulting in imbalanced 
personality formation. Therefore, holistic education is crucial for preparing 
generations capable of responding to global complexity with critical thinking, 
empathy, and moral resilience (Fadilah et al., 2025). The integration of technology 
within this approach functions to strengthen the internalization of spiritual 
values and digital ethics (Arifin et al., 2025), while also promoting critical digital 
literacy, character formation, and the reinforcement of students’ spirituality 
(Supriadi et al., 2024). 

Accordingly, holistic education is directed toward producing generations 
who excel academically while also demonstrating integrity and social 
responsibility (Munawir et al., 2025). Character education constitutes an integral 
component of this approach, aligning with the national Character Education 
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Strengthening program (Nursanti et al., 2023). This perspective fosters learners 
holistically across all dimensions of human development spiritual, moral, 
imaginative, intellectual, cultural, aesthetic, emotional, and physical with an 
orientation toward awareness of the relationship with God (Iwan et al., 2024). In 
the context of the digital era, character education grounded in holistic values such 
as wisdom, courage, and justice has become increasingly urgent in addressing 
ethical degradation in cyberspace (Choirunnisa et al., 2025; Mustabsyirah & 
Mardyawati, 2025). 

 
Challenges of Education in the Digital Era 

The digital era has brought profound changes to the educational landscape 
while simultaneously presenting new challenges in the implementation of 
holistic education. The integration of technology must be carried out prudently 
so as not to diminish students’ moral values (Hadi et al., 2025). Changes in 
lifestyles driven by information technology require education to adapt in 
addressing the penetration of external values and the challenges of character 
development (Asrofi et al., 2025; Fadilah et al., 2025). 

Educational institutions need to develop adaptive strategies to ensure that 
the use of technology not only enriches learning experiences but also strengthens 
students’ capacity to filter information and resist negative influences (Syafi’i & 
Yusuf, 2021). A purely cognitive approach has proven inadequate, particularly 
when compounded by digital environments that tend to encourage deviant 
behavior (Nabila et al., 2025). This condition calls for the revitalization of 
character education that balances intellectual, emotional, and spiritual 
intelligence in order to foster moral resilience (Puniman, 2023). 

On the other hand, digital technology also generates disparities in access 
and potential misuse. Therefore, the integration of technological innovation with 
Islamic values becomes essential for shaping students’ character (Sugiarto, 2025). 
Education in the digital era is thus required not only to transmit knowledge, but 
also to cultivate individuals who are both ethical and adaptive in responding to 
rapid technological change (Salisah et al., 2024). 
 
Position of the Study within Holistic Education and Digital Era Scholarship 

Numerous previous studies indicate that the implementation of character 
education in the digital era requires a strong role from teachers as well as 
curriculum adaptations that are responsive to technological developments 
(Asrofi et al., 2025). Although challenges persist in the form of limited 
understanding of Islamic character values and disparities in access to technology, 
the use of digital platforms also presents significant opportunities for 
strengthening Islamic character education in a broader and more contextualized 
manner (Adiyono et al., 2024). 

Several studies reveal that digital technology can serve as an effective 
medium for character formation when employed wisely and integrated with 
moral and religious values. Nevertheless, risks such as low levels of digital ethics, 
reduced social interaction, and the potential degradation of values remain 
serious concerns in the practice of digital education (Wilanda et al., 2025). 
Therefore, the involvement of educators, parents, and the wider community 
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through Islamic digital literacy strategies and contextual learning approaches 
constitutes a crucial prerequisite for strengthening character education (Asrofi et 
al., 2025). 

Other research demonstrates that supervision of technology use and 
sustained personal guidance significantly influence the development of students’ 
personalities, including those of santri in Islamic educational institutions (Lestari 
et al., 2024). The integration of Islamic values into character education has been 
shown to enhance students’ religious understanding and moral resilience 
(Eryandi, 2023). However, several studies also highlight limitations in 
implementation, such as infrastructural constraints, difficulties in internalizing 
values through digital media, and a decline in the intensity of direct social 
interaction that is essential for character formation (Harahap et al., 2024). 

The theoretical exposition above indicates that holistic education in the 
thought of Imam Al-Ghazali is grounded in a distinctive ontological, 
epistemological, and axiological framework that remains relevant to the 
challenges of education in the digital era. Al-Ghazali’s position within 
contemporary educational discourse underscores the need to re-examine his 
classical ideas in a systematic and contextual manner, particularly in responding 
to the crisis of character, value disorientation, and the dominance of instrumental 
rationality in modern education. Accordingly, this study is designed to conduct 
an in-depth examination of Al-Ghazali’s primary texts and supporting literature 
through a library-based research approach, with the aim of reconstructing his 
concept of holistic education and interpreting its relevance within the context of 
contemporary digital education. The methodological approach employed is 
elaborated in the following section. 
 
METHODOLOGY   

This study employs a qualitative approach with a library-based research 
design that focuses on an in-depth examination of scholarly literature to 
construct a solid conceptual framework. The research does not involve field data 
collection; instead, it relies on the systematic collection, review, and synthesis of 
relevant academic sources. Textual data are analyzed to identify meanings, 
patterns, and conceptual relationships related to the research questions, and are 
processed using a descriptive-analytical approach to extract key ideas and 
formulate conceptual generalizations. 

The data sources consist of primary texts in the form of Imam al-Ghazali’s 
original works and secondary sources including scholarly interpretations, 
analyses, and contemporary studies on his educational thought and its relevance 
to digital-era education. Sources were selected purposively based on their 
relevance to holistic education, al-Ghazali’s educational philosophy, and digital 
educational contexts. Data analysis was conducted through descriptive content 
and thematic analysis to identify core concepts and recurring themes, 
complemented by philosophical interpretation to reveal the pedagogical values 
embedded in al-Ghazali’s works. The findings are presented in a coherent 
narrative to highlight the implications of his holistic educational thought for 
contemporary digital education. 
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RESULTS AND DISCUSSION 
Holistic Education in Imam Al-Ghazali’s Thought 

Based on the literature review, Al-Ghazali conceives education as a process 
of comprehensive human perfection encompassing intellectual, spiritual, moral, 
and social dimensions. Education is not reduced to the development of intellectual 
capacity alone, but is fundamentally directed toward moral formation and the 
purification of the soul (tazkiyat al-nafs) as the core of the educational process 
(Sa’idah & Annajih, 2019). Within this framework, the heart (qalb) is positioned as 
the center of personality formation, rendering the success of education highly 
dependent on the inner quality of learners (Fatimah et al., 2023). 

Al-Ghazali further emphasizes the unity of worldly and hereafter-oriented 
goals in education. Knowledge is understood not as an ultimate end, but as a 
means of drawing closer to God, cultivating self-discipline, and guiding 
individuals toward true happiness (sa‘ādah) (Hasyim, 2024; Noviani et al., 2025). 
In line with this view, various studies indicate that the core of Al-Ghazali’s 
educational thought includes moral development, religious values, life skills, and 
the cultivation of learners’ independence as preparation for social life (Sa’bani et 
al., 2024). 

These findings demonstrate that holistic education in Al-Ghazali’s thought 
is not merely conceptually integrative but also constitutes a strong normative 
framework for character education. Unlike many modern holistic education 
approaches grounded in humanistic–secular paradigms, Al-Ghazali places the 
spiritual dimension as the ontological foundation of education. Educational aims 
are not derived solely from pragmatic human needs but from an awareness of 
humanity’s purpose of creation as servants of God. 

 
Table 1. Normative Framework of Holistic Education in Al-Ghazali’s Thought 
Analytical 
Aspect 

Al-Ghazali’s Holistic 
Education 

Implications for Digital-Era 
Education 

Ontological 
Foundation 

Spiritual and theocentric 
orientation 

Education oriented toward 
ethical and spiritual 
meaning 

Core 
Educational 
Process 

Moral formation and soul 
purification (tazkiyat al-
nafs) 

Development of self-control 
and moral responsibility 

Character 
Formation 
Model 

Takhallī–taḥallī–tajallī as a 
continuous process 

Character built through 
sustained ethical cultivation 

View of 
Knowledge 

Knowledge as a means 
toward moral refinement 
and sa‘ādah 

Critique of performance- 
and skill-centered education 

Measure of 
Success 

Inner moral quality and 
spiritual awareness 

Balance between intellectual 
achievement and ethical 
literacy 
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As illustrated in Table 1, Al-Ghazali’s holistic education places moral 
formation and the purification of the soul at the core of the educational process, 
emphasizing through the takhallī–taḥallī–tajallī framework that character 
development requires sustained self-purification, value internalization, and moral 
consistency rather than instantaneous outcomes. In the digital era, where 
technological proficiency often outpaces ethical depth, this framework functions 
as a normative counterbalance to technocratic education by reframing digital 
literacy as ethical competence, thereby preserving the humanistic, spiritual, and 
moral orientation of education amid rapid digitalization (Indratranovi et al., 2025; 
Pare & Sihotang, 2023). 

Accordingly, Al-Ghazali’s educational concept can function as a normative 
framework that counterbalances the dominance of instrumental rationality in 
digital education. The ethical and spiritual dimensions he advances safeguard 
education from losing its humanistic values amid the currents of digitalization. 
Education thus aims not only to produce individuals who excel intellectually and 
technologically, but also persons endowed with moral depth, spiritual awareness, 
and a meaningful orientation toward life. 
 
Characteristics of Al-Ghazali’s Holistic Education 

The literature review indicates that holistic education in Al-Ghazali’s 
thought is directed toward the formation of individuals who are balanced 
intellectually, spiritually, emotionally, and physically. Education is not 
understood merely as a process of intellectual development, but as a 
comprehensive effort to cultivate human personality toward moral and spiritual 
perfection. The ultimate goal of education, according to Al-Ghazali, is the 
realization of the insan kamil a complete human being who attains happiness in 
both worldly and hereafter dimensions through the cultivation of noble character 
and the elimination of reprehensible traits (Azahra, 2022; Lathifah et al., 2025). 

Moreover, Al-Ghazali positions the heart (qalb) as the center of human 
personality. Consequently, all components of education including educational 
goals, curriculum, the role of teachers, learning methods, and the educational 
environment must be oriented toward the formation of a qalbun salīm. Educational 
success is not determined by a single element, but by the systemic synergy among 
learners, educators, learning materials, pedagogical methods, and an educational 
atmosphere conducive to moral and spiritual development (Rasiani et al., 2024 

The characteristics of holistic education articulated by Al-Ghazali 
demonstrate that his educational thought is systemic and integrative in nature. 
Education is not positioned as a technical or administrative activity, but as a 
comprehensive process of human formation that integrates a theocentric 
orientation servitude to God and an anthropocentric orientation—the 
development of the full range of human potential. By unifying these two 
orientations, Al-Ghazali avoids the dichotomy between worldly and hereafter-
oriented interests, situating both within a single, coherent educational purpose. 
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Table 2. Key Characteristics of Al-Ghazali’s Holistic Education 

Educational 
Characteristic 

Conceptual Description Implications for Modern 
Education 

Educational 
Orientation 

Integration of theocentric 
and anthropocentric 
dimensions 

Education grounded in 
values while fostering 
human potential 

Core of 
Personality 
Formation 

The heart (qalb) as the 
center of human 
development 

Emphasis on self-
regulation and ethical 
awareness 

Role of 
Knowledge 

Instrument for moral and 
spiritual formation 

Knowledge subordinated 
to character and integrity 

Educational Goal Formation of noble 
character (akhlāq) 

Moral resilience amid 
digital complexity 

Educational 
Paradigm 

Holistic and integrative, 
non-dichotomous 

Alternative to mechanistic 
and technocratic models 

 
 As illustrated in Table 2, Al-Ghazali’s holistic education integrates 
theocentric and anthropocentric dimensions by positioning moral character as 
the primary outcome of education and treating knowledge as an instrument for 
character formation, while emphasizing the heart (qalb) as the center of 
personality development and implicitly critiquing modern paradigms that 
prioritize cognitive performance and technical skills. In the digital era, this 
framework becomes increasingly relevant as it addresses the moral and 
emotional fragility often produced by technology-driven learning environments, 
offering a normative foundation that highlights self-regulation, ethical 
consciousness, and the integration of intellectual, emotional, and spiritual 
intelligence as prerequisites for responsible technology use and for 
reconstructing character-based Islamic Religious Education in contemporary 
contexts (Haidar & Maulani, 2025; Puniman, 2023).  

Accordingly, the characteristics of Al-Ghazali’s holistic education are not 
only theoretically relevant but also carry practical implications for the 
reconstruction of character-based Islamic Religious Education curricula. His 
thought provides a normative foundation for positioning moral character and 
spirituality as the core of education, while situating knowledge and technology as 
instruments for cultivating individuals of integrity.  
 
Relevance of Al-Ghazali’s Holistic Education in the Digital Era 

The findings of the literature review indicate that Al-Ghazali’s holistic 
educational thought is highly relevant to various educational challenges in the 
digital era, particularly the dichotomy between religious and secular knowledge, 
the crisis of student character, and the dominance of instrumental rationality 
within modern educational systems (Zamhariroh et al., 2024). Al-Ghazali 
emphasizes that education must integrate faith, noble character, and piety as the 
core of personality formation, rather than treating them as mere complements to 
the mastery of knowledge and technical skills. In contemporary contexts, this 
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principle functions as a normative filter against the negative impacts of digital 
technological development (Fadilah et al., 2025; Noviani et al., 2025). 

Moreover, recent studies demonstrate that the internalization of spiritual 
values through reflection, practical experience, teacher exemplarity, and the use 
of interactive digital technologies is effective in simultaneously developing 
students’ intellectual, emotional, and spiritual intelligence (Sukma et al., 2025). 
These findings reinforce the argument that holistic education grounded in 
spiritual values is not incompatible with technological advancement, but can 
instead adapt to and utilize technology as a medium for character and 
personality development. 

The relevance of Al-Ghazali’s educational thought becomes increasingly 
evident when examined in relation to the conditions of digital-native 
generations. While contemporary learners enjoy unprecedented access to 
information and technology, they remain vulnerable to value disorientation 
manifested in phenomena such as gadget addiction, misinformation, virtual 
hedonism, hate speech, and ethical degradation in digital communication. This 
condition confirms Al-Ghazali’s critique of knowledge that is detached from 
ethical and spiritual orientation, as technological mastery without moral 
grounding tends to intensify character crises rather than resolve them. 
 

Table 3. Relevance of Al-Ghazali’s Holistic Education to Key Challenges  
of the Digital Era 

Digital-Era 
Challenges 

Al-Ghazali’s Holistic 
Educational Framework 

Educational–Ethical 
Implications 

Gadget addiction and 
instant culture 

Mujāhadat al-nafs and 
tazkiyat al-nafs as 
foundations of self-
discipline 

Strengthening self-
regulation and 
moderation in 
technology use 

Misinformation and 
information overload 

Ethical discernment 
rooted in moral and 
spiritual awareness 

Responsible evaluation 
and ethical use of digital 
information 

Ethical degradation in 
digital communication 

Habituation of noble 
character (akhlāq 
karīmah) 

Cultivation of respectful 
and ethical digital 
interaction 

Value-neutral digital 
literacy 

Orientation of 
technology toward 
maṣlaḥah (public benefit) 

Digital literacy grounded 
in moral responsibility 

Technocratic and 
performance-driven 
education 

Integration of ethical–
spiritual objectives into 
educational goals 

Human-centered and 
value-oriented digital 
education 

 
The table demonstrates that Al-Ghazali’s holistic education offers a 

structured conceptual response to the moral and ethical challenges of 
digitalization. By positioning self-discipline, soul purification, and character 
habituation as core educational processes, Al-Ghazali reframes digital 
competence as inseparable from moral integrity. Technology is not rejected, but 
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ethically guided to serve higher educational purposes, including personal 
development, social responsibility, and devotion to God. This approach aligns 
with contemporary character education paradigms that stress the integration of 
cognitive, emotional, and spiritual intelligence in navigating the digital world. 

Furthermore, Al-Ghazali’s framework challenges the prevailing 
assumption that digital literacy is value-neutral. Within his paradigm, digital 
literacy must be oriented toward meaning, responsibility, and public benefit 
(maṣlaḥah), rather than mere efficiency or performance. Consequently, Al-
Ghazali’s holistic education emerges as a strategic and normative alternative to 
technocratic models of digital education, offering a humane and ethically 
grounded foundation for twenty-first-century education that seeks to balance 
technological advancement with moral and spiritual depth. 
 
Implications of Al-Ghazali’s Holistic Education in Addressing the Challenges of 
the Digital Era 

The synthesis of the literature indicates that Al-Ghazali’s holistic 
educational thought has direct implications for curriculum development, 
character formation, and the strengthening of digital literacy grounded in ethical 
and spiritual values. Character-based religious education plays a crucial role in 
shaping students’ self-control in the responsible use of technology, thereby 
minimizing the negative impacts of digitalization such as social media misuse, 
ethical degradation, and gadget addiction (Pernanda & Holid, 2024; Sipahutar & 
Zulham, 2024). 

Furthermore, various studies highlight the strategic role of Islamic 
Religious Education teachers in instilling values of honesty, responsibility, 
discipline, and ethical awareness as the foundation of digital citizenship 
(Eryandi, 2023; Haidar & Maulani, 2025). Al-Ghazali’s educational philosophy is 
also aligned with Indonesia’s national education policy, particularly the Merdeka 
Curriculum, which emphasizes character development through the Pancasila 
Student Profile (Hanafie et al., 2023). These findings demonstrate that Al-
Ghazali’s ideas are not in opposition to modern educational paradigms but can 
function as a normative foundation for their implementation. 

The implications of Al-Ghazali’s holistic education underscore that 
educational transformation in the digital era cannot be limited to technological 
tools, media, or instructional methods alone. Such transformation must also 
address values, character, and the ultimate orientation of education. From Al-
Ghazali’s perspective, educational success is not measured by technological 
sophistication or rapid access to information, but by the formation of noble 
character and self-regulation. This view offers a conceptual critique of 
technocratic and performance-oriented models of digital education. 
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Table 4. Implications of Al-Ghazali’s Holistic Education for Digital-Era 
Educational Transformation 

Aspect of Digital-Era 
Education 

Implications from Al-
Ghazali’s Holistic 
Education 

Educational 
Orientation 

Technology-centered 
transformation 

Education prioritizes 
character and self-regulation 
over technological 
sophistication 

Value-oriented 
educational 
transformation 

Fragmented 
responsibility for 
character education 

Moral formation as a 
collective responsibility 
across all subjects 

Integrated and 
holistic curriculum 
design 

Value-neutral digital 
learning 

Digital education as a 
moral–spiritual arena 

Ethical framing of 
digital learning 
environments 

Technical digital 
literacy 

Digital literacy linked with 
moral responsibility and 
self-control 

Ethical and reflective 
technology use 

Teacher as 
information 
transmitter 

Teacher as moral and ethical 
role model 

Integrity-based 
digital education 
ecosystem 

 
The table illustrates that the implications of Al-Ghazali’s holistic 

education extend beyond methodological or technological reform toward a 
transformation of educational values and objectives. Educational success, from 
this perspective, is not defined by efficiency, speed, or technological 
sophistication, but by the formation of noble character and the cultivation of self-
regulation. This orientation constitutes a direct critique of technocratic and 
performance-driven digital education models that prioritize measurable outputs 
while neglecting moral and spiritual development. 

Furthermore, Al-Ghazali’s emphasis on moral integration across the 
curriculum and the exemplary role of teachers reinforces the view that digital 
education cannot be value-neutral. Digital literacy must be framed as ethical 
competence, while teachers function as living models of responsible digital 
conduct. Through this framework, Islamic education is positioned to produce 
technologically capable yet morally grounded individuals, demonstrating that 
Al-Ghazali’s thought remains an operational and relevant foundation for 
addressing the challenges of twenty-first-century digital education. 

 
CONCLUSIONS AND RECOMMENDATIONS 

This study concludes that Al-Ghazali’s concept of holistic education 
remains highly relevant in addressing contemporary educational challenges in the 
digital era. His educational framework emphasizes the integration of intellectual 
development, moral formation, and spiritual refinement as an inseparable unity. 
The findings demonstrate that Al-Ghazali’s critique of knowledge detached from 
ethical and spiritual purposes aligns with current issues such as character 
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degradation, value disorientation, and the dominance of instrumental rationality 
in digital-based education. Holistic education, as articulated by Al-Ghazali, 
provides a normative and philosophical foundation for reorienting digital 
education toward the formation of morally grounded, spiritually conscious, and 
intellectually competent individuals. Rather than rejecting technological 
advancement, Al-Ghazali’s perspective positions technology as a means that must 
be subordinated to higher educational objectives, namely the cultivation of 
virtuous character, self-control, and meaningful life orientation. 

Based on these findings, it is recommended that educational policymakers, 
curriculum developers, and educators integrate Al-Ghazali’s holistic educational 
principles into contemporary educational practices, particularly in the design of 
value-oriented digital learning environments. Character education grounded in 
ethical and spiritual values should be systematically embedded across all subjects 
rather than confined to religious instruction alone. Teachers should be 
strengthened as moral role models who demonstrate ethical digital behavior and 
responsible technology use. Furthermore, future research is encouraged to explore 
empirical implementations of Al-Ghazali’s holistic education framework within 
digital learning settings to assess its practical impact on students’ character 
development, digital literacy, and spiritual awareness in diverse educational 
contexts. 
 
FURTHER STUDY 
 This study is limited to a conceptual and literature-based analysis of Imam 
Al-Ghazali’s holistic educational thought and its relevance to contemporary 
digital education. As a normative and theoretical inquiry, this research does not 
involve empirical data from educational institutions or learners’ lived 
experiences. Consequently, the findings are interpretative in nature and rely on 
the depth and scope of the selected primary and secondary sources. Future 
studies are therefore encouraged to explore the empirical implementation of Al-
Ghazali’s holistic education framework in digital learning environments, 
particularly through case studies, experimental designs, or mixed-method 
approaches. Further research may also examine comparative perspectives 
between Al-Ghazali’s educational thought and contemporary digital pedagogy 
models to strengthen the practical applicability and cross-disciplinary 
contribution of holistic education in the digital era. 

 
ACKNOWLEDGMENT 

The author would like to express sincere gratitude to colleagues and 
academic peers who provided constructive feedback and intellectual support 
during the development of this article. Appreciation is also extended to the 
institutions and scholarly communities that facilitated access to relevant 
academic resources and literature. Although this research did not receive specific 
financial funding, the author acknowledges the academic environment that 
supported the completion of this study. 
 
 
 



East Asian Journal of Multidisciplinary Research (EAJMR)  

Vol. 5, No. 1, 2026: 293 - 308                                                                                

                                                                                           

  305 
 

REFERENCES 
Adiyono, A., Ni’am, S., & Anshor, A. M. (2024). Islamic Character Education in 

the Era of Industry 5.0: Navigating Challenges and Embracing 
Opportunities. Al-Hayat: Journal of Islamic Education, 8(1), 287. 
https://doi.org/10.35723/ajie.v8i1.493 

Anggarwal, N. (2020). Introduction to the Special Issue on Intercultural Digital 
Ethics. Philosophy & Technology, 33(4), 547–550. 
https://doi.org/https://doi.org/10.1007/s13347-020-00428-1 

Arifin, M. R., Mukti, A., & Yulianti, E. R. (2025). Pembentukan Kesadaran 
Beragama Peserta Didik Kelas XII B Dengan Menggunakan Alat Kontrol 
(Google Sites Dan Scan It To Office) Di SMA Negeri 87 Jakarta. LEARNING : 
Jurnal Inovasi Penelitian Pendidikan Dan Pembelajaran, 5(3), 1352–1362. 
https://doi.org/10.51878/learning.v5i3.6644 

Asrofi, Islah, A. N., & Khasanah, U. (2025). Peran Guru Pai Dalam Membentuk 
Karakter Peserta Didik Di Era Digital. LEARNING : Jurnal Inovasi Penelitian 
Pendidikan Dan Pembelajaran, 5(4), 1687–1697. 
https://doi.org/https://doi.org/10.51878/learning.v5i4.7516 

Azahra, F. (2022). Pendidikan Islam Dalam Perspektif Al-Ghazali. Indonesian 
Research Journal On Education, 3(1), 772–785. 

Baron, N. (2021). Know what? How digital technologies undermine learning and 
remembering. Journal of Pragmatics, 175, 27–37. 
https://doi.org/10.1016/j.pragma.2021.01.011 

Bayhaqi, H. N., Masnawati, E., Sunan, U., & Surabaya, G. (2024). Pendidikan 
Akhlak dalam Konsep Tazkiyatun Nafs Perspektif Imam Al-Ghazali dan 
Relevansinya terhadap Degradasi Moral Generasi Muda. Alsys: Jurnal 
Keislaman Dan Ilmu Pendidikan, 4(4), 434–449. 
https://doi.org/https://doi.org/10.58578/alsys.v4i4.3440 

Choirunnisa, Subroto, D. E., Atikah, T., Aulia, Y., & Sukmawati, S. (2025). Peran 
Pendidikan Karakter dalam Membangun Generasi Berintegrasi dan 
Beretika. GURUKU : Jurnal Pendidikan Dan Sosial Humaniora, 3(1), 81–89. 
https://doi.org/https://doi.org/10.59061/guruku.v3i1.893 

Eryandi, E. (2023). Integrasi Nilai-Nilai Keislaman dalam Pendidikan Karakter di 
Era Digital. Kaipi: Kumpulan Artikel Ilmiah Pendidikan Islam, 1(1), 12–16. 
https://doi.org/10.62070/kaipi.v1i1.27 

Fadilah, L. N., Istikomah, N., & Afriantoni, A. (2025). Kontribusi Ilmu 
Pengetahuan Islam Dalam Pembentukan Karakter Untuk Meningkatkan 
Mutu Pendidikan. CENDEKIA: Jurnal Ilmu Pengetahuan, 5(2), 496–508. 
https://doi.org/10.51878/cendekia.v5i2.4707 

Fadillah, A., & Wardan, K. (2025). Upaya Pengembangan Profesionalisme Guru 
Pendidikan Agama Islam. MANAJERIAL : Jurnal Inovasi Manajemen Dan 
Supervisi Pendidikan, 5(4), 1067–1076. 
https://doi.org/10.51878/manajerial.v5i4.8048 

Faruq, U. Al, Arifuddin, N., Ma’arif, A. S., & Husniyah, F. (2025). Implementasi 
Pendidikan Karakter Berbasis Panca Jiwa di Pesantren: Strategi dan 
Tantangan dalam Era Digital. Tarbiyatuna Jurnal Pendidikan Ilmiah, 10(1), 1–
18. https://doi.org/https://doi.org/10.55187/tarjpi.v10i1.6105 



Kusuma, Habibu Rahman, Pasaribu, Agustin, Anwar 

306 
 

Fatimah, S., Hani, S. U., & Septria Vionita, B. (2023). Pendidikan Islam Perspektif 
Imam Ghazali. Jurnal Pendidikan Sultan Agung, 1(005), 62–66. 
https://doi.org/https://doi.org/10.30659/jp-sa.v3i1.29353 

Hadi, I. A., Widarti, T., Yatmi, Hidayah, I. F. B., & Mahmud, M. (2025). 
Educational Transformation In The Digital Era: Innovative Strategies And 
Character Challenges In Creating The 21st Century Generation. At Turots: 
Jurnal Pendidikan Islam, 6(2), 990–997. https://doi.org/10.51468/jpi.v6i2.977 

Haidar, G. A., & Maulani, H. (2025). Peran Guru Pendidikan Agama Islam Dalam 
Membina Karakter Siswa di Era Digital. IHSAN : Jurnal Pendidikan Islam, 3(1), 
234–241. https://doi.org/https://doi.org/10.61104/ihsan.v3i1.606 

Hanafi, I., Rizqi, H., Madura, U. W., Articleinfo, A., Ract, S., & Pemikiran, A.-G. 
(2022). Al-Ghazali’s Educational thought Model (Islamic Educational 
Philosophical Approach). Formosa Journal of Multidisciplinary Research, 1(7), 
1435–1446. https://doi.org/10.55927/fjmr.v1i7.1762 

Hanafie, I., Islam, U., Sultan, N., Muhammad, A., Samarinda, I., Samarinda, K., 
Timur, K., Islam, U., Sultan, N., Muhammad, A., Samarinda, I., Samarinda, 
K., & Timur, K. (2023). Kurikulum dalam Perspektif Imam al-Ghazali dan 
Relevansinya dengan Capaian Pembelajaran Mata Pelajaran PAI pada 
Kurikulum Merdeka Curriculum in the Perspective of Imam al-Ghazali and 
Its Relevance to Learning Outcomes PAI Subject in the Independence Curri. 
DAYAH: Journal of IslamicEducation, 6(1), 60–81. 
https://doi.org/10.22373/jie.v6i1.15947 

Harahap, Y., Kurrahman, O. T., & Rusmana, D. (2024). Analisis Historis 
Pengembangan Kurikulum Pendidikan Agama Islam di Indonesia Universitas 
Islam Negeri Sunan Gunung Djati Bandung , Indonesia historis pengembangan 
kurikulum . Landasan historis dalam pengembangan kurikulum. 

Hasyim, M. (2024). Pendidikan Karakter Holistik di Era Disrupsi: 
Mengintegrasikan Konsep Tazkiyatun Nafs Imam Al-Ghazali. Urwatul 
Wutsqo: Jurnal Studi Kependidikan Dan Keislaman, 11(1), 113–120. 
https://doi.org/10.54437/urwatulwutsqo.v11i1.1748 

Husni, M., Syahansyah, Z., & Setiawan, E. (2025). Urgensi Pendidikan Akidah 
dalam Membentuk Karakter Remaja Muslim. QOSIM : Jurnal Pendidikan, 
Sosial & Humaniora, 3(3), 1250–1260. 
https://doi.org/https://doi.org/10.61104/jq.v3i3.1953 

Indratranovi, N., Safitri, S., Suspita, N., Zelhendri, Z., & Desyandri. (2025). 
Tinjauan Literatur Tentang Pendekatan Holistik Pendidikan Dasar Di Era 
Digital Dan Implikasinya Terhadap Self-Regulated Learning Generasi 
Alpha. Pendas: Jurnal Ilmiah Pendidikan Dasar, 10(4), 276–287. 
https://doi.org/https://doi.org/10.23969/jp.v10i04.39714 

Iwan, L., Jakandar, E., Pantiwati, Y., Sunaryo, H., & Fikriah, A. (2024). Integration 
of Religious Values in Character Education : Building the Morals of the 
Golden Generation. Al-Hayat: Journal of Islamic Education, 7(1), 21–37. 
https://doi.org/DOI: https://doi.org/10.35723/ajie.v9i1.107 

Lathifah, N. K., Hakiki, R. N., Ramadhan, N. A., Trianti, F. T., Widyastuti, C., 
Hanif, I. F. Al, & Usman, U. (2025). Penerapan Program Unggulan Di Smait 
Putri Al-Hanif Dalam Menanamkan Nilai-Nilai Islam. MANAJERIAL : Jurnal 
Inovasi Manajemen Dan Supervisi Pendidikan, 5(3), 772–781. 



East Asian Journal of Multidisciplinary Research (EAJMR)  

Vol. 5, No. 1, 2026: 293 - 308                                                                                

                                                                                           

  307 
 

https://doi.org/10.51878/manajerial.v5i3.7037 
Lestari, D. P., Baharudin, B., Budiman, H., Romlah, L. S., Pahrudin, A., & 

Kesuma, G. C. (2024). Peran Islamic Boarding School (Ibs) Dalam 
Pembentukan Karakter: Tinjauan Bibliometrik 2019-2023. LEARNING : 
Jurnal Inovasi Penelitian Pendidikan Dan Pembelajaran, 4(4), 1148–1162. 
https://doi.org/10.51878/learning.v4i4.3622 

Munawir, M., Febriani, V., & Tohhar, N. A. (2025). Guru Profesional Sebagai 
Agen Perubahan Dalam Pendidikan Islam Perspektif Imam Al-Ghazali. 
Muróbbî: Jurnal Ilmu Pendidikan, 9(2), 216–232. 
https://doi.org/10.52431/murobbi.v9i2.3669 

Mustabsyirah, M., & Mardyawati, M. (2025). Analisis Kebijakan Pendidikan Full 
Day School Dalam Pembentukan Karakter Anak. MANAJERIAL : Jurnal 
Inovasi Manajemen Dan Supervisi Pendidikan, 5(2), 565–575. 
https://doi.org/10.51878/manajerial.v5i2.6456 

Nabila, N., Kusumawati, Y., & Haris, A. (2025). Penerapan Model Kolaborasi 
Sosial Untuk Membangun Karakter Positif Siswa Di SD Muhammadiyah 
Gilipanda Kota Bima. SOCIAL : Jurnal Inovasi Pendidikan IPS, 5(1), 284–295. 
https://doi.org/10.51878/social.v5i1.5148 

Noviani, D., Destyaningsi, R., Yunika, D., & Rosalia, M. (2025). Menggali Nilai-
Nilai Hakiki Dalam Pendidikan Islam. CENDEKIA: Jurnal Ilmu Pengetahuan, 
5(3), 1186–1197. https://doi.org/10.51878/cendekia.v5i3.6429 

Nurhadianto, N., Sugito, S., Mukminan, M., Suciati, S., & Mauludea, H. (2020). 
Anticipating Moral Crisis and Inserting Self-concept of Students. Universal 
Journal of Educational Research, 8(12), 7625–7630. 
https://doi.org/10.13189/ujer.2020.082548 

Nursanti, N. N. P., Handayani, H., Paramita, C., Tofanie, S., & Ramadhan, A. R. 
(2023). Urgensi Pendidikan Karakter Dalam Membentuk Digital Citizenship 
Yang Kritis. Educatio: Jurnal Ilmu Kependidikan, 18(1), 129–142. 
https://doi.org/10.29408/edc.v18i1.14054 

Pare, A., & Sihotang, H. (2023). Pendidikan Holistik untuk Mengembangkan 
Keterampilan Abad 21 dalam Menghadapi Tantangan Era Digital. Jurnal 
Tambusai, 7(3), 27778–27787. 
https://doi.org/https://doi.org/10.31004/jptam.v7i3.11268 

Pernanda, A., & Holid, S. (2024). Pengaruh Karya Yusuf Al-Qardhawi Dalam 
Pendidikan Agama Islam Pada Era Digital. Journal on Education, 6(4), 19693–
19704. https://doi.org/10.31004/joe.v6i4.5790 

Puniman, A. (2023). Holistic Education: Shaping Students’ Strong Character and 
Emotional Intelligence to Face Global Challenges. Journal of Islamic 
Elementary Education, 1(2), 76–86. 
https://doi.org/10.32806/islamentary.v1i2.567 

Purnamasari, I., Prasetyo, M. A., Muzdalifah, E., Aslamiah, A., & Amelia, R. 
(2025). Pengaruh Penggunaan Media Sosial Dalam Sudut Pandang 
Landasan Sosiologi Terhadap Pola Pikir Siswa SMKN 2 Pelaihari Sebagai 
Generasi Z. SOCIAL Jurnal Inovasi Pendidikan IPS, 5(4), 1675–1684. 
https://doi.org/https://doi.org/10.51878/social.v5i4.8559 

Sa’bani, I. F., Setiawarni, U., Fatimah, S., & Sari, H. P. (2024). Pendidikan untuk 



Kusuma, Habibu Rahman, Pasaribu, Agustin, Anwar 

308 
 

Kemandirian: Analisis Pemikiran Al-Ghazali dalam Membangun Karakter 
Siswa. Reflectioan: Islamic Education Journal, 1(4), 113–129. 
https://doi.org/https://doi.org/10.61132/reflection.v1i4.175 

Sa’idah, I., & Annajih, M. Z. H. (2019). Perspektif Nilai Pesantren: Pengembangan 
Kualitas Pribadi Ideal Konselor. Ulumuna: Jurnal Studi Keislaman, 5(1), 1–12. 
https://doi.org/https://doi.org/10.36420/ju.v5i1.3519 

Salisah, S. K., Darmiyanti, A., & Arifudin, Y. F. (2024). Pendidikan Karakter 
Membangun Peserta Didik Yang Cerdas Dan Berkarakter Di Era Revolusi 
Industry 4.0. Jurnal Pendidikan Sultan Agung, 4(005), 91–101. 
https://doi.org/https://dx.doi.org/10.30659/jp-sa.v4i2.37620 

Sipahutar, S. N., & Zulham, Z. (2024). Efektivitas Ekstrakurikuler (Rohis) Dalam 
Meningkatkan Kesadaran Beribadah Siswa Di SMAN 1 NA IX X. 
LEARNING:Jurnal Inovasi Penelitian Pendidikan Dan Pembelajaran, 4(3), 837–
849. https://doi.org/https://doi.org/10.51878/learning.v4i3.3327 

Sukma, A. N., Daroin, R. X., & Thobroni, A. Y. (2025). Landasan Spiritual Dalam 
Etos Belajar Perspektif Al Qur’an Dan Hadist. CENDEKIA: Jurnal Ilmu 
Pengetahuan, 5(2), 790–799. https://doi.org/10.51878/cendekia.v5i2.5709 

Supriadi, H., Ruswanto, R., & Beti, S. (2024). Implementasi Literasi Digital Pada 
Mata Pelajaran Pendidikan Agama Islam Di SMA Negeri 6 Bandar 
Lampung. LEARNING : Jurnal Inovasi Penelitian Pendidikan Dan Pembelajaran, 
4(4), 1171–1178. https://doi.org/10.51878/learning.v4i4.3763 

Syafi’i, I., & Yusuf, S. (2021). The Role and Challenges of Islamic Education in 
Indonesia in The Disruptive Era: The Analysis of The System Of Islamic 
Education Character in Indonesia. AKADEMIKA: Jurnal Pemikiran Islam, 
26(1), 107. 
https://doi.org/https://doi.org/10.32332/akademika.v26i1.3285 

Taufiq, A., Handayani, F., Lubis, K. U., & Sari, H. P. (2024). Peran Filsafat 
Pendidikan Al-Ghazali Dalam Pembentukan Akhlak Dan Etika Peserta 
Didik. QAZI: Journal of Islamic Studies, 1(1), 129–137. 
https://doi.org/https://doi.org/10.61104/qazi.v1i1.132 

Wilanda, M. A., Rahmawati, I. N., Primayeni, S., & Sari, H. P. (2025). Membangun 
Karakter Islami di Era Digital: Tantangan dan Solusi. Jurnal QOSIM Jurnal 
Pendidikan Sosial & Humaniora, 3(2), 567–573. 
https://doi.org/10.61104/jq.v3i2.940 

Zainuddin, Z. (2021). Konsep Pendidikan Budi Pekerti Perspektif Ki Hadjar 
Dewantara. KABILAH : Journal of Social Community, 6(1), 8–25. 
https://doi.org/10.35127/kbl.v6i1.4651 

Zamhariroh, N. M., Azis, A. R., & Nata, B. R. (2024). Relevansi Pemikiran 
Pendidikan Al-Ghazali Dengan Pendidikan Islam Kontemporer Tentang 
Keseimbangan Intelektual Dan Spiritual. Kariman: Jurnal Pendidikan Dan 
Keislaman, 12(2), 169–181. 
https://doi.org/https://doi.org/10.52185/kariman.v12i2.569 

 


